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Abstract

This study investigates the complexities of learning from errors and considers influences of feedback timing. Previous research suggests that
immediate feedback is essential for benefiting from errors. Is immediate feedback beneficial because it immediately alerts learners of their error,
or because the immediate feedback is corrective? Participants learned weakly associated word pairs under errorless (e.g., swimfloat) and errorful
(e.g., swim-??7) conditions, with either immediate feedback, delayed feedback, or delayed feedback with immediate warnings. Within errorful
trials, participants either 1) guessed the target then studied the immediately-provided correct answers, 2) guessed all targets before studying the
delayed correct answers, or 3) received immediate warnings concerning the correctness of their guesses, later followed by delayed feedback.
Delayed feedback, even when accompanied by immediate warnings, did not produce as much learning from errors as immediate feedback.

Results will be discussed in terms of spacing, theories of error correction, and memory updating.



